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CHAPTER I
I. INTHRODUCTION

The importance of the library in the modern school
program has become an accepted fact today. Although there
was some attempt even in the early part of the nineteenth
century to establish libraries in schools, it has been pri-
marily a twentieth century movement with most of the prog-
ress being made since 1920.1 The first libraries were con=-
cerned principally with books with little or no correlation
with school subjects or activities; the school library of
today is concerned with services, Among the factors respon=
sible for this growth and changed conception of library ser-
vice have been: the surveys and reports of organizations
such as the National Education Association and the American
Library Association;2 the influence of the Evaluative Cri-
teria prepared by the Cooperative Study on Secondary Schoolss
the interest of regional accrediting associations;3 and

1Committee on Post-War Planning of the American

Library Assoclation, Sehool libraries for Today and
Iomorrows Functions and §tggdgr%§ Chicagos American
Library Association, 1945), pe %.

LHenry Le Cecll and Willard A. Heaps 5592%1
Library gervice in the United States; an %er re e
gurvey (New York: H., W. Wilson Company, 1%&55, PDe %1—38.

3

Ruth Ersted, "Making Libraries Accessible to Youth,"
Youth, Communication and Librsries (Frances Henne gnd others
editors; Chicago: American Llbrary Association, 9#9), De lli
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changes in teaching methods. Until the advent of the twen-
tieth century, the textbook was the main source of informa-
tion in schoolsj today's classes rely upon a multiplicity of
books and other materials. &chool library service has
paralleled the changes not only in teaching methods but has
become in itself also an educational method.l+ Today school
libraries are considered an integral part of the total
educational experience of the child, Newer methods of teach-
ing, newer curricula, focusing of attention upon the total
development of the individual child, minimizing of the use
of textbooks, and requiring of many and varied materials for
the enrichment of teaching as well as for meeting the needs
and interests of the pupils have combined to project the
library into a challenging position. The library in the
modern school is considered the functional laboratory for
every classroom and the librarian is considered not only a
teacher himself but also the instructional assistant of all
other members of the staff. The library is no longer the
sole province of the librarian for it functions effectively
to achieve its purposes only when the whole teaching staff
understands and cooperates in its program. All work togeth=-

er in curriculum planning, teaching pupils to use the

1"Commi‘ct:esa on Post-War Planning, ope. glt., Pe 7.



resources of libraries, in promoting and developing a
broad reading program, and in the personasl, educational,
and vocational gulidance of the child.

In 1941 the Joint Committee of the National Educa=-
tion Assoclation and the American Library Associlation
stated the following principles as applicable to all types
of school libraries -- elementary, secondary, rural, urbans

The school library is an essential element in the
school program; the basic purpose of the school library
is identical with the basic purpose of the school itself,

School library servicey, being an essential part of
the school program, is basically a responsibility of
the board of educa%ion.

The distinctive purpose of the school library within
the total complex of the work of the school is that of
helping children and young people to develop abilities
and habits of purposefully using books and libraries in
attaining thelr goals of living.,

The school library program should carry out the
purposes of sharing in the whole school program and of
encouraging the effective use of books and libraries by
providing individual service to individual children
through reading guidance, ample reading materizls, and
library experience.

Three essential factors without which a school
library does not exist are: (1) the librarian,
(2) the book collection, and (3) the library quarters.,

A school library does not become effective without
the informed and constructive participation of many
persons within the school system in addition to the
librarisn and the pupils, including especially:

(1) the superintendent of schools and the central
administrative staff, (2) prineipals of school buildings,
and (3) classroom teachers.,

School libraries and the public library should work
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together to provide a coordinated and complete library
service to school children without unnecessary
duplication of activities.

State leadership, operating under adequate state
laws and regulations and working in cooperation with
local groups, is essential in performing certain
promotional, advisory, administrative, and coordinating
services ngt otherwise available to loeal school
libraries.

There are many methods now in practice of supplying
this library service to schools and many other methods
suggested, but most of the authorities are agreed that the
library "within the school right where the pupils are, and
at the time when learning situations require it“6 is the
most desirable form of service and that the development
of school libraries should be encouraged.7 This belief is
perhaps best expressed by the Committee on Post-War Planning:

The library most closely integrated with a school's

educational program and best serving its geeds is the
one that develops from within the school.

Joint Committee of the Natlonal Education Association
and the American Library Association, Schools gnd Public Li-
braries Vorking Together in Schoel Library Service (Washing-
ton, D. Ce: National Education Association of the United
States, 19%1), pp. 8-16.

6Lucile F. Fargo, Ihe Library in the School (fourth
edition; Chicago: American Library Association, 19%7), p. 8.

7Joint Committee of the National Education Association
and the American Library Association, gp. cit., pp. 58-60.

8
Committee on Post-lar Planning, op. git., p. 7.
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? expressed dissatisfaction with the operation

Sattley
of school libraries by public librarians and stated that the
modern school needs a full-time librarian who can become a
part of the school and integrate the library with the goals
of the school.

These newer concepts of school library service have
led to new ldeas concerning the pre-service education of
both teachers and school librarians, which demand training
"designed to fit all members of the school staff for more
meaningful use of library materials in educational situa-
tions."lo Until a few years ago school librarians were
trained in a wvacuum apart from the educationasl scene and
‘had to adapt thelr professional training to the school
situation in which they found themselves. Fortunately,
the majority of these librarisns have had the ability to
achieve their aims and to make the library a‘"powerhouse"
for the learning program. Duffll contended that librarians
should not be left to discover the relationship between

9Helen Re Sattley1 "Children Come First", Library
1

Journal, 77:670-67%, April 15, 1952.
10Louis Re Wilson, "Introduction: Purposes and Scope

of the Yearbook", Forty-Second XYearbook of the National

Society for the Study of Lducation, rPart Il. (Chicagos
The Department of Educatlon, the University of Chicago, 1943),

pp ™ 6-7

1ljonn Carr Duff, "Librarian into Educator", Clearin
House, 24:283-285, January, 1950.



library and classroom by trial and error but that this
should be a part of their training. Many students of the
subject seem to indicate that the logiecal place for the
education of school librarians is in a teachers college
where they may learn the philosophy, the objectives, the
methods and practices of education; where they may observe
sound teaching and other schoo; procedures; and where they
may receive vital experiences in working with teachers and
children., It is indicated also that the training of the
school librarian should include courses in child develop=-
ment, adolescent psychology, guidance, curriculum construc=-
tion, and other necessary educational subjects, as well as
courses giving broad academic background., In addition to
the foregoing courses named professional courses in library
science are needed, £ince education of the school librarian
is only one aspect of the broader subject of teacher educa-
tion it is considered economical both in time and effort to
offer the baslc essentials of library work during the period

of teacher training.12

12 helna Baton, "Edueating the School Librarian®,
Educatlonel Administration snd Supervision, 33:149-59,
December, 1947,
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The newer programs in teacher education are designed
to offer early contacts with children and participation in
community activities prior to student teaching as well as
during the student teaching period. If the training of
school librarians is to be considered a phase of the prep-
aration of those persons who staff our schools, then such
experiences prior to the period of definite courses in the
specialized field are necessary and valuable for prospective

school librarians.

ITI. THE PROBLEM

From the time of its inception the Department of
Library Science at Appalachian State Teachers College hes
attempted to provide meaningful laboratory experiences for
its students in conformity with these recent, significant
trends in education. There was at that time no outstanding
program of such experiences in existence to serve as a guide.,
Consequently students and staff were forced to develop their
own ideas and upon these a program was designed which has
received continual evaluation and revision during the years.
In setting up the present program Moore stated certain basic
assumptions underlying the program for preparing school
librarians, among them the followings

That school librarians need essentially the same basic



philosophy and preparation as teachers in the public
schools.

That, in addition to a program of teacher preparation,

the librarian needs specific preparation for library
work,

That because of its fundamental purpose, the teachers

college provides an understanding of the total school
progran,

That upon the teachers college fells the major respon=-

sibility for preparing teacher-librarians,

That adequate staff, facilities, and materisls shall

be provided by Appalachian State Teachers College to
implement the program for preparing school librarians,

The present study has proceeded with the addition

of the following assumptionss (1) that the school librarian,

as well as the teacher, needs the maturation process that

comes with early and continuing contacts with children and

teachersy and (2) that such laboratory experiences will help

reveal and correct basic weaknesses and gid in developing

confidence in the prospective librarian.

Statement of the problem. In the light of these
assumptions, which reflect the philosophy underlying the

preparation of school librarians at Appalachian State

13Louise lMloore, "Proposed Program for Preparing
School Librarians at Appalachian State Teachers College",
(unpublished lMaster's thesis, Georﬁg Peabody College for
Teachers, Nashville, Tennessee, 1948), p. 3.
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Teachers College, and in view of the fact that inereasing
numbers of teachers colleges are now offering programs

in library science, it was deemed wise to undertake a survey
of practiees in such colleges. Also, in recent years some
dissatisfaction has been expressed by students concerning
some phases of the participating experiences., This gave
added impetus to the desire on the part of the faculty to
evaluate and to ilmprove the offerings. VWith the encourage~
ment and assistance of members of the Department of Education
and of the Department of Library Science the survey was made,
It was hoped that the results and findings of the survey
might lead to an extension and improvement of the profession-
al laboratory experiences afforded the students in library
science at Appalachian State Teachers College. It was the
purpose of this study, therefore, (1) to ascertain what
professional laboratory experiences are being offered as

a part of the training of future school librarians, (2) to
dlscover the plan or organization under which they funection,
(3) to learn plans that other colleges were considering that
might provide worthwhile suggestions for improvement, (4) to
make recommendations'concerning methods of incorporating
these findings into the regular curriculum instruection at
Appalachian State Teachers College.
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Importance of the study. The changing philosophy
concerning library service within the schocl has made the
school library of primary importance in public education.
This has led to phenomenal growth in the number of school
libraries and an increasing demand for school librarians,
which make it imperative that the young people preparing
for these positions receive the most functional type of
preparation possible. School librarians in service have
repeatedly expressed the need for more practical work as
part of their pre-service training, It has become both
expedient and desirable, in the opinion of the investigator,
to provide this training at the undergraduate level and
within the teachers college.

Upon the shoulders of these young people rests also
the responsibility of interpreting school library service,
not only to administrators and their fellow teachers but to
the general public as well. State and regional accrediting
agenecles throughout the country are emphasizing library
service on the qualitative level and the librarian as the
key figure in promoting this service., This emphasis has
caused grave concern regarding the type of education being
given to school librarians, The whole program of library
education has been undergoing seriocus serutiny during the

past two decades with the spotlight being focused upon that
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of the tréining of school librarians. The American Library
Assoclation early frowned upon the teachers college under-
taking the training of school librarians because it was
felt that not only would the preparation be inferior to

that of the professional school but that the field would
soon be flooded with more schoeol librarians than were need-
ed. ©Since such dire predictions have not come to pass, the
American Library Association has conceded tentatively that
the proper place for the preparation of school librarians is
the teachers college and has asked the American Association
of Colleges for Teacher Education to assume the responsi-
bility for evaluating and accrediting the programs in teach-
ers colleges., It 1s well, therefore, that the teachers
colleges reexamine their entire library education programs
to determine whether or not they meet not only the standards
proposed but also the needs of school librarians as express—
ed by librarians themselves and by administrators. This
study proposes to exanline one small phase of the total
program of education for school librarians in the hope that
its findings may be used as a basis for inmproving such a

program,
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III. DEFINITIONS OF TERMS USED

Lagboratory experiences. Professional laberatory ex-
periences are all those contacts with children, youth,
and adults (through observation, participation, and
teaching) which make a direct contribution to an under-
standing of individuals ani their guidance in the
teaching=-learning process. L

Eractice work. Practice work and field work are
terms used synonymously in this paper to indicate the type
of practical experience in mastering library routines and
procedures that ususlly precedes student teaching in the
library.

Student teaching. "Observation, participation, and
actual teaching done by a student preparing for teaching
under the direction of z supervising teacher or general
supervisor®,

Full-time student tegching. This term denotes that
the student spends all of his time for a certain specified
period engaged 1n student teaching. During this period he

carries no other college courses.

AihThe Sub=-committee of the Standards and Surveys

Committee of the American Assoclation of Teachers Colleges,

School and Community Laborstory Lxperiences in Ieacher
Educgtion (American Association of Teachers Colleges, 1948)

Pe 7w

lsbarter V. Good, editor, Digt;ogggx ducatio
under the mg;_r_:g_g of New York:

McGraw~ﬁill Book Company, Ince, l ) p. 392.
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gtudent teacher. One who 1s acquiring practical
teaching experience and skill under the guidance of a
eritic teacher or other supervisor in a special labora-
tory or practice school of a teacher-training institution
or in the classes of & public or private school; usually,
an adva&ged student who has had no other teaching expe-

riance. This term is sometimes used synonymously with
diet ;e gg};e ™

Critic teacher., A teacher who is a member of the
staff of a laboratory school or affilisted school and
who has as one of his mzjor responsibilities the super-
vision of student teaching. (The term is gradually being
replaced By other designations, especially supervising
teacher)l

Supervising teacher. "An instructor who supervises
the practice work of a student teacher, and frequently has

some teaching responsibilities".18

The terms gritic teascher and gupervising teascher are
used synonymously in this paper to denote the school librarian
under whose direction the cadet does his student teaching,

Tegchers college. "(1l) A degree-granting college spe=-
cializing in the preparation of teachers: (2) a college within
& university that is responsible for the professional prepara-

19

tion of teachers",

0c. cit.

l7m<l., De 111.

18 1hid., p. 400,

¥1v14., p. 410,
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§a%gg§r-tr institution, state. A general term
us o designate any institution supported by the state
in vhich the training of elementary- or secondary-school
teachers takes placej includes state normgl high schools
state normal sehools, state teachers colleges, and gtate
colleges and ggl;gggg or schools of educagtion in state

universities,

Laboratory school. A school of elementary or second=-
ary grade, or both, that is under the direct control of,
or closely affilia{ed with, a teacher-preparing institu-
tion, whose facilities may be used for such purposes ag
demonstration, experimentation, and practice teaching. 1

School librarian. "A professionally trained librarian

in charge of a school library".22

- Library science. "The knowledge and skill by which
printed or written records are recognized, collected, organ-

ized, and utilized".23

Library school. An agency which gives in a single
academlc year at least one coordinated professional
curriculum in library science, for which credit for a
full year of study is granted in accordance with the
practice of the institution,24

201pid., p. 41l.

2l1pid., p. 23%.

22A. L. A. Glossary %g Library Terms with g Selection
e EFlelds (C

Terms in te hicago: American Library
Association, 19%3), p. 120.
231bid., p. 82.
2k

Loec, cit.
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Library training agency. This term is used in this
paper to indicate any type of cocllege -- professional

library school or department in a teachers college ==
which offers a curriculum in library secience.

Library service. It is highly desirable that the
library not be thought of as a mere collection of booksj
therefore, the term library service is used to denote the
total possible contribution of the library to the education-
al life of the school.

IV. SCOPE OF THE STUDXY

Although there are now more than four hundred institu-
tions of higher education in the United States offering
courses in library science on the undergraduate 1evel,25 only
eighty were used in the survey. Sixty-five of these replied,
although only fifty had filled out the questionnaires fully
enougn to make the information usable., Fifteen of the
institutions helping stated either that the questions did not
apply or that the college did not offer enough courses in
library science to qualify. The investigator decided not to

zgﬁillard O. lilshoff "Education for Librarianship:

the Current Pattern", Higher Education, 9:13-16,
September 15, 1952.
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use the replies from most of the professional library
schools but to confine the study for the greater part to
colleges similar in organization and purpcse to Appalachian
Sﬁate Teachers College. The colleges chosen are members

of the American Assoclation of Colleges for Teacher Educa-
tion or/and the Southern Assoclation of Colleges and Secondary
Schools and are publicly supported. Each of them offers

at least fifteen semester hours of library science on the
undergraduate level, Some have graduate, or fifth year,
programs, also, but this study is limited to the under-
graduate area, because it is there that the laboratory

experiences ususlly occur,
V. LIMITATIONS OF THE STUDY

It is the opinion of the investigator that a lack of
understanding on the part of the respondents of educational
terms caused a confusion of ideas so that many of the answers
cannot be considered valid., Terms used in the questionnaire
perhaps were not explsined clearly. The weakness of the
questionnaire as an information-gathering instrument also
provided a definite limitation. Although much attention has
been given to standards for accrediting library training
programs in general, there has been no formula devised for
evaluating the part of the program designated in this paper

as "laboratory experiences", Since this is a erucial periocd




17

in library education, there seemed to be some reluctance
to answer the questions and in some instances there was a
"defensive® tone noted by the investigator. Finally, the
time (in llay) at which the questionnaires were sent was not
conducive to cooperation as they were received at the end

of the college year, a very busy time for college staffs.
VI. METHOD OF INVESTIGATICN

Sources of data. Date used in this study have been
secured from (1) general professional literature in the
fields of education and library science, (2) replies to
guestionnaires, (3) reports and announcements of profession-
al associations and organizations, and (4) interviews with
individuals at Appalachian State Teachers College.

Collection and treatment of data. The investigator
began with a study of student evaluations (not analyzed in
the present study), which revealed basic weaknesses and
strengths in the program of professional laboratory experi-
ences for students in library science at Appalachian State
Teachers Lollege and led to a decision to reorganize the
program in keeping with modern educational trends. Confer-
ences with faculty members, both in the departments of educa~
tion and library science, with supervising teachers, and with
laboratory school librarians and teachers confirmed the
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decision to evaluate our own program and to survey prac-
tices in other colleges as a basis for planning such re-
crganization.

6

The American Library Directory2 was used to secure

the names of colleges offering library science on the under-
graduate level, The yearly reports of the Southern Associa-
tion of Colleges and Secondary Schoolsa7 and of the American

28 were used to ascertain

Association of Teachers Colleges
whether or not these colleges were members, JAmerican Univer-
sities and e es29 was consulted to determine whether or
not the colleges were publicly supported.

With the aid of advisers in the Departments of Education
and Library Seience the questionnaire was complled and sent
to eighty library tralning agencies., As noted in Table I,
on the following page, replies were received from sixty-five

colleges or 81.25% of those to whom the questionnaire was

2§Agg;;ggg,L;Qgg;x Direc s (19th edition;
New York: i. K. Bowker Company, 1951), pp. 729-743.

27 proceedings of the Fifty-gixth Annual Meeting of the

Southern Assoeiation of Colleges snd secondsry Schools, 1951.
PDe O=12,

281he American Assoclation of Colleges for Teacher
Education, A Department of the Natlonal Education Associa~
tion, Fourth Yearbook, 1951. pp. 151-160.

, 29 gmerican Universities and Colleges, (Sixth edition;
Washington, D, Ce.t American Council on kducation, 1952)
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sent. No reply was received from fifteen colleges or 18.75%

of the total. Three of the returned questionnaires were not

usable, and twelve agencies stated in letters that they

could not fill them out either because they did not give

enough hours in library science to qualify or because the

questions did not apply. Data from the fifty usable re-

sponses were compiled asnd analyzed.

TABLE I

RESPONSE TO QUESTIONNAIRE

Total number sent

Total number of responses
Per cent of responses
Total number usable

Per cent usable

Total number not answering

Per cent not answering

80
65
81.25

62.5
15
18,75
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In order to gain a better understanding of the modern
concept of laboratory experiences in teacher education a re-
view of the literature in that field was made, Since there
is no comparable literature in the field of library science,
a study of the general development of education for school
librarians was undertaken.

The chapters following present a review of the liter-
ature, an interpretation of the data, a summary of the find-
ings, a statement of conclusions, and suggestions or recom=-
mendations for improvements in the program of professional
laboratory experiences provided for students in library

science at Appalachian State Teachers College,
VII. SUMMARY

The place and importance of the library within the
school and as a part of the total educational program have
become an accepted fact today. The school librarian, there-
fore, is a key teacher in any school system and his pre-service
education is a matter of vital significance. Since he should
be trained both as a teacher and as a librariasn in order best
to fulfill his funections, the teachers college seems the most
logical place for his library education., Professional labor-
atory experiences form a most desirable phase of this train-

ing because the young, inexperienced school librarians needs
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not only the maturation which ensues but also the confidence
that a command of fundamentals provides.

It was not feasible to explore the entire field of
library education todayj hence 1t was decided to make a
survey of practices in institutions more nearly resembling
Appalachian State Teachers College., It was the express
purpose of this study, then, (1) to ascertain what profession-
al laboratory experiences are being offered as a part of the
training of future school librarians, (2) to discover the
plan or organization under which they function, (3) to learn
plans that other colleges were considering that might provide
worthwhile suggestions for improvement, and (4) to make
recommendations concerning methods of incorporating these
into the regular curriculum instruction at Appalachian State
Teachers College.



CHAPTER II

REVIEW OF THE LITERATURE

Litersture in relation to the development of
education for gchool librarianshipv. It is not the purpose
of this paper to trace in detail the development of educa-
tion for school librarians nor to analyze the functions and
services that should form the bases of such training, yet a
brief review of the history of education for school librarians
would provide the necessary background for a discussion of
laboratory experiences as a part of that education., The
present status of education of school librarians is of great
importance to the future of the profession.

Since school libraries as such scarcely existed prior
to the twentieth century, no attention was given to preparing
persons for working in schools. The first libraries were mere
branches or depositories of public libraries and were manned
by personnel from those libraries. Those people received
their training usually in the local library's own training
school. This was largely of a mechanical and clerical nature,
not professional, and was designed to fill the needs of a
particular library.

During the second decade of the century a new concept

of school libraries, prompted by newer methods of teaching

-
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and more enlightened and progressive objectives of education,
began to emerge, foreing attention upon the personnel who
operated the school libraries., Some progressive school
administrators promoted library service within their schools
even before librarians themselves conceived the same type of
service, Mortonl stated that it was not until standards for
school libraries and certification requirements for school
librariens were developed that there was any marked demand
for special preparation for school librarianship. Demands
for school librarians grew so rapidly that the professional
library schools could not meet the demands and teacher traiﬁ-
ing institutions entered the picture. There was indicated
some dissatlisfaction coneerning the curricula of the profession-
al library schools because the curricula were too general.
School administrators wanted librarians with a background in
the field of education as well as in library science, Morton2

and Hoore3 cited the concern of C, C. Williamson, who made a

lriorrinell F. Morton, "Training for School Librarian-
ship", Library Irends, 1:357-71, January, 1953.

2Ibid., pp. 360-61.

3iouise lioore, "Proposed Progrem for Preparing School
Librerians at Appalachian State Teachers College", (unpublish-
ed lMaster's thesis, Georﬁg Peabody College for Teachers,
Nashville, Tennessee, 1948), p. 36.



24

study of school libraries for the Carnegie Corporation in
1920-21, and of the Americen Library Assoclation's Board of
Eduecation for Librarianship for specizlized training for the
school librarian., Scores of teacher training institutions
endeavored to supply the need, causing grave distress among
certain individuals and schools of thought, At the midwinter
meeting of the American Library Association in 1938 Shoresu
expressed the opinion that the mtual need for school libra=-
rians was being overestimated and that training sgencies were
being created that would soon oversupply the market, He re-
iterated this belief in 19¥05 and pointed out the danger of
teachers colleges assuming library scilence programs without
sufficient increase in budget and personnel., He also
questioned the wisdom of adding library training to the al-
ready excessive requirements in educationj he feared that ,
the background in academic subjects would suffer, The de=

pression with its oversupply of 211 school personnel seemed

Au"The Responsibility of the Teachers College in the
Preparation of Personnel for Library Service in the Public
§;§°°ls= a Symposium", Library Journal, 64:265-68, April 1,

O

siouis Shores, "Library-Trained Teachers', Phi Delta

Kappan, 22:303~06, February 1940,
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to bear out this alarm. This situation caused a reexam-
ination of programs and an effort to establish them upon
sounder objectives and analyzed needs,

The extensive and thorough study by Fargo6 was based
upon an investigation of positions open to school librarians
and a detailed analysis of the duties and functions of the
school librerian. This report, which ended with a suggested
curriculum in library science for the teacher-preparing agen-
cyy was an Important and influential milestone in the history
of education for school librarianship.

The report of the Joint Committee of the American
Library Association and the American Assoclation of Teachers
Colleges7 was of great importance, also, in that it present-
ed somewhat the same ideas as those presented by Fargo. Both
directed attention to the relation between education for
school librarianship and teacher education.

Moor98 quoted the recommendations made by Stone fol=-

lowing his study of difficulties encountered by school

[ <
Lucile F. Fargo, Prepgration for ol Library Work
(New Yorks: Columbia University Press, 193

7Joint Committee of the American Assoeciation of Teach-
ers Colleges and the American Library Association, égﬂ,ﬁhﬁl%
Le Lducgte Teachers gnd Librari in the Schools? (New Yorlks
Columbia University Press, 193

8Moore, op. cit., p. 38.
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librarians, which were that library schools allow more time
for courses relating to school library work and that school
library training be given in special schools for school
librarianship or that the professionsl library schools offer
library work applicable to the publie schools,

The Conference on Hducation for Librarianship in the
South (1936) led to the appointment of a committee "to feel
out the opinions®" of librarians concerning their education.9
This committee reported that some dissatisfsction was express-
ed with library school instruction., 8School librarians said
that they felt the need for actual experience under the super=-
vision of a librarian., Administrators deplored the librarian's
inability to relate the library to the needs of the school.

Witmer'slo study, although confined to Tennessee, had
important implications which influenced thinking concerning
preparation for school library work. She found that admini-
strators felt that school librarians need better preparation

for the social aspects of the community and school librarian-

9American Library Association, School Libraries Section,

"Training of School Librarians" erican Library Association
Bulletin 30: 780-781, August, 1536

loEleanor M. Witmer, Library Personnel and Training

%éﬁngies in Tennessee (Chicago: Ameprican Library Associatlon,
T
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ship. It was contended that the requirements of the profes-
sional curricula of the library schools were so time-consum-
ing and so confining that students were forced to live apart,
so to speak, from other college students. She quoted libra-
rians as desiring more practical instruction directed to the
problems of the small schools, instructors who have had
actual school library experience, and practice and ob=-
servation of library methods. She specifically recommended
that educational requirements regarding observation and
practice teaching be changed to include supervised prac=-
tical work in school 11braries.ll It was further recom=-
mended that the undergraduate curriculum be reorganized to
produce in a four year period of training more effective
school librarians.

Moorel2 guoted from the mimeographed report of the
Conference of the School Libraries Section of the American
Library Assoeiation in 1941 the recommendation that library
education should provide many opportunities for students to
see and to participate in the application of prineiples and
techniques to specific situations,

-

Brp1a., pe 76.

12Moore, op. cite.y p. 43,
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From 1945 to 1948 the Southern Association of
Colleges and Secondary Schools sponsored a series of five
conferences to consider the problems concerned with the
education of school librarians. The work of the conferences
resulted in a suggested content for a basic curriculum for
education of school librarians and a revision of standards
for library eduecation agencies.l3 The work of these confer-
ences has had far-reaching effect upon concepts of educa=-
tion for school librarianse.

Anocther important development in the 1940's was
the report by Wheeler,lu in which he paid little attention
to school libraries but did acknowledge that they present a
problem and that preparation must be made available at
teachers colleges. A committee of the Assoclation of Ameri-
can Library Schoolsls conceded that preparation for school

librarianship is a special problem and should be centered in

it

“gummery of Tird gouthemn Library Plamning Gonfer-
ence on Training of School Librarisns, November 13-19, 1946,

Nashville, Tennessee.

thoseph L. Wheeler, Progress and Problems in Educg-
tion for (New Yorks Carnegie Corporation of
New York, 1

15 ssociation of American Library Schools, Committee
on Changing Patterns in Education for Librarianship, "Report"
(June 29, 1947), p. 5 (Mimeographed)
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teacher training agencies or carried by library schools as

a separate field of specialization. The School Library
Association of Calirornia16 made a study of library education
in that state and found that school librarians felt that
undue emphasis was being placed upon advanced courses in
techniques and that the school librarian needed more prace
tical work. It was considered that practice work is the

most effective method for acquiring an understanding of
problems encountered in school library work,

The 1950's have brought greater concentration upon
preparation for school librarianship. During the 1940's
school librarians became so critical of the type of educa~
tion they had been receiving that thelr suggestions began
to bear fruit, The Education Committee of the American
Library Assoclation Division of Libraries for Children and
Young People heas attempted to state the needs of library
education based upon surveys of existing programs, current
certification practices and other requirements, graduate

courses, current types of ine-service training, types of

16"No. California School Library Group Investigates
Adequacy of Training", Library Journal, 73:296-297,
February 15, 1948,
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instruction for teachers in use of library materials, and
the literature on education for librarianship with specific
reference to education for librarians working with children
and young people. In cooperation with this committee Ruth
Ersted17 engaged in a study and wrote a master's thesis
entitled The Eduecation of School Librarisns, in which she
proposed a program and a curriculum for undergraduste work
in library science. This was not used as a basis for the
new standardsl8 approved by the Board of Education for
Librarienship in 1952 and accepted by the Amerlcan Associa-
tion of Colleges for Teacher Education in the same year for
experimental use in its inter-visitation program, but it was
consulted. These standards were also influenced by the
recommendations of a workshop on the professionel education
of school librarians held at the Graduate Library School of
the University of Chicago, August 20-2k, 1951, Among the

17Ruth Ersted, "The Education of School Librarians®
(unpublished liaster's thesis, University of Chiecago, 1950)

18American Library Association, Board of Education
for Librarianship, "Standards for Library Science Progranms
in Teacher Education Institutions", January 29, 1252,
(Mimeographed)
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recommendations reported19 was one adopted unanimously

that professional library education for school librarians
should be introduced at the undergraduate level in order
that the training of the school librarisn parallel in time
4
the training of the teacher. The fact that a large major-"~
ity of the persons attending the workshop were from library
training agencles offering only undergraduate library science
may have been responsible for that decisiocn. This group
outlined alsoc a desirable curriculum for a basic program,
one part being practice Work in g School Library: "“to provide
experience under skilled supervision in school librarianship
on a professional level in addition to adequate student
teaching experiences", lorton summarized the standards
approved by the Board of Education for Librarianship in
this manners
They recognize the necessity for educational, as well
as library, training for the school librarian. They con-
sider as appropriate the undergraduate placement of basic
education for school librarianship and provide for both
an upper and a lower limitation on such programs. They
accept the concept of education for school librarianship

which would require the same basic preparation for the
part-time as for the full-time librarian, and they insist

lgMargaret Hayes, "Workshop on the Professional
Education of School Librariansj a Report", jmerican

As_égs;ﬁ.z.g_n of School Librarisns Hewsletter, September,
1951,



32

upon the articulation between undergraduate programs

in library science and in the graduate library schools

in the same area. Although no specific statement is

made to that effect, the standard governing the curric-

ulun implies that the education of a school librarian

should prepare fogoservice in both the elementary and

secondary school,

As things now stand, the status of education for

school librarianship and the role of the teachers college
in that area are undecided, but these recent developments

present a hopeful outlook.

Literature in regard to the type of education the
School librarian should have. The investigator has found
in professional literature many additionasl expressions that
are worthy of notice, even though it cannot be determined
conclusively that they influenced the development of a
newer type of training., During the period of the 1%40's,
as indicated earlier, it was found that administrators and
librarians became very wocal concerning the type of educa-
tion a school librarian should have., liost of the articles
read expressed personal opinions and did not represent the
findings of groups, but they may be considered the "voice"
of those most intimately concerned with the problem of
school library education.

zouortOn, ODe Eﬁo’ Pe 3680
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In discussing the responsibility of the teachers
colliege in the training of schocl librarians Harr1321
stated that school librarians need an essentially different
training from librarians in other fields; that they need a
different training from the classroom teacherj that they
need some of the training essential to bothj and that the
teachers college offers the ideal situation for practical
school library experience in its training school libraries.
She gsserted that school librarianship is a profession in
its owmn right and ought not to be treated as a sort of
tolerated secondary interest., H0111322 said that since so

many school librarians are now coming to their positions
without teaching experience it would behoove the library
school to provide them with at least one course on the
functions of the school and a brief internship as a teacher-
librarian. He saw the good librarisn as the supervisor and

helping teacher par excellence. Shaffer®> contended that

2lyabel Harris, "The Responsibility of the Teachers
College in the Training of School Librarians,™ Libr
Journal, 63:259-261, April 1, 1938,

225 rnest V. Hollis, "Education Needs the Librariang®
¥ilson Library Bulletin, 17:326-327, December, 1942,

23Velma Re. Shaffer, "Training School Librarians to

lieet the Needs of the Future," High School Journsl
27:136-143, October, 1944, s "
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isolation from teacher training 1s a serious defect and
that opportunity to work with children is highly desirable.
She suggested that both teacher and school librarians be
trained together in school and community relationshipss

Laboratory courses in school and community relation-

ships, planned so that students may obtain first-hand
experiences in working with community agencies pertain-
ing to their special interests, will be needed by school
librarians and teachers who are planning a program of
instruction dires&ed toward the improvement of living

in a given area.

In discussing the revision of standards for training
of school librarians MeLure2? stated that the school library
must strengthen and improve the total educational program
and that the school librarian must work intimately with
teachers if the library is to serve as it should, For that
reason it is logical to place the education and training of
school librarians under the same gdministrative organization
responsible for the education of all teachers, Eaton26 agreed

that training librarians is only one aspect of the larger

241pid.y p. 137

257ohn R. Melure, "Problems in the Education and

Training of School Librarians " ﬁguthergigggggigglgn
Qgggter;x, 10:133~139, February,

Thelma Eaton, "Educating the School Librarian,"

E___a.si.ggiduc %_m;w_am upervision, 33:449-459,
December,
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subject of training teachers., She gdded that some vocation=-
al routines and procedures must be taught because to the
beginning librarian they may seem difficult unless he under-
stands them thoroughly. Nore recently Miller and Melinat2?
discusgsed the necessity for the beginner to have something
definite to "shaipen his teeth on", They held that a& know-
ledge of techniques is essentlal:

A sound background in the techniques performed by
non=-professionals and student assistants in libraries
gives the professional librarian the understanding of
library operations which is essential, gives him self-
confidence, and inecreases his professional competence.28

In a later article Eaton2”? said that library schools

could learn much from principals seeking librarians, she
advanced the idea, not new by any means, that practice~
teaching in a subject fleld is desirable for the school
librarian so that he may get the teachert's point of view.
In the opinion of the investigator that is a point of view
that possibly should be consldered concerning the under-

graduate preparation of school librarisns,

27Wharton Miller and Carl H. Melinat, "Need We Be
Ashamed?" Librsry Journal, 74:174-179, February 1, 1989,
8
*Ipia., ». 178.

297helna Eaton, "School Librarian: Attributes and

Qualifications," BQBSS&%_ML Adninistration and b
38:97-101, February, 1952.



36

Research studles in regard to the education of
school librarisns. Since special training for school libra-
rians as such is a relatively new development in the field of
library educatioﬂ in general, research in the field remains
in the pioneer stage. 1In a careful review of library and
educational literature the investigator found that very few
studies have been made and none specifically in relation to
laboratory experiences for the studeatl preparing to become
a school librarian. Most of the articles that have been
written merely gave the author's opinions bssed on practical
experience but not on actual research, Pertinent datas are
hard to find, As it was not possible to find any studies
relating to the investigator's specific topie, several re-
lating to the general education of school librarians were
serutinized in an effort to find materiszl bearing on the
subject.

The pioneer study by Fargo,30 which led directly to
the development of programs and standards based on objectives,
analysis of functions and duties, and a study of the rela-
tionships between education for school librarianship and
teacher education, omitted practice work from the suggested

curriculum but discussed it favorably. She stated that the

30F&rg0’ ODe m.’ Pe 1’*‘8.
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type of field work in vogue at that time was being question-
ed and that the values of possible interneships were being
urged, ©She felt that school librarians stand more in need
of practical experience and observation than other librarians
do because each one usually starts as a lone worker who must
depend upon himself, GChe agreed that conditions in the
public schools cogently argue the values in preliminary
supervised experience involving faculty contacts and group
control and recognized that in educational circles the de-
mand for experience under supervision preliminary to the
actual job is almost universal.

Phillips31 found in s study of the non-technical prep-
aration of high school librarians that the most highly favor-
ed educational courses for carry-over were, in ofder:
guidance and personnel, visual education, praetice teaching,
educational psychology, methods of teaching, supervision and
research methods., The more theoretical and less practical
courses had little or no carry-over, Le recommended that,
as far as possible, these non-technical courses required of

students preparing to become high school librarians be

31Thomas Edward Phillips, "A Study of the Non-
Technical Preparation of 100 Librarians in the Accredited
High Schools of New Jersey" (unpublished Doctor's disserta-
tion, Rutgers University, New Brunswick, New Jersey, 1943)
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adapted to the practical problems which confront the libra-
rian in performing his daily school program. Library schools
and teacher training colleges should prepare the librarian
for the instructional asctivities and services he is called
upon to perform. Among other courses he should receive
preparation in these areas: planning and teaching a course
in library usage, participation in a guidance and personnel
programj assisting in curriculum enrichment; training pupils
for wholesome use of leisure timej aiding in a school's test-
ing programj providing for teacher growth and personal ad-
vancement; providing for pupil health, safety and welfare
service; establishing contact between a school and its
community; and evaluating the services of the library. Im-
plications that may be drawn from these findings and recom=-
mendations lend support to the theory that laboratory expe-
riences with practical application of ideas learned in the
classroom are highly desirable features in the preparation
of school librarians.

In an effort to determine the factors that should be
considered in planning an educational program that would
prepare librarians for effective work in school libraries,

2
Galbraith3 made a survey in 1947 of school library functions,

32Ruth Budd Galbraith, "Evaluation and Teaching of
School Library Functions" (unpublished Master's thesis,
Columbia University, New York, 19%7)
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asking administrators to evaluate these funections in the
light of their contribution tc the life of the school. £She
asked library school directors also to report the extent

and method of presentation of these school library functions
in their library science curricula. 8She found that some of
the administrators felt that the failure of school libraries
to meet the specific needs of the school program was due, in
part, to the inadequacy of professional education for school
librarianship. Library education had been general in too
many cases, operating evidently under the assumption that
librarians trained in library science and education would
make the necessary applications on their own initiative.
This had not followed and prompted Galbraith to make these
recommendationss (1) that school librarians must take the
initiative in performing all functions 1nherént in school
library service and assume responsibility for interpreting
to school administrators the library's role in these func-
tions. Library schools should take the responsibility for
training in the interpretation as well as in the performance
of these functions. (2) School librarians should be able to
identify the needs of the school and adjust library functions
and practices to these identified needs., Library schools
should give adequate attention to the study, the processes,
and the techniques by which the needs of the school can be
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identified and they should give adequate attention to the
ad justment of library practices to school needs, G&he
earlier discussed findings concerning the difficulties of
beginning librarians and suggested that, in consideration
of the theory of transfer of training, library school
courses should provide for guidance and/or experience in
relating library functions to the identified needs of the
school,

In cooperation with the Education Committee of the
American Library Association Division of Libraries for Chil=-
dren and Young People Ersted33 investigated the amount and
kind of education needed by school librarians., She asked a
carefully selected group of school librarians to indicate
library course content and training that had proved most
helpful in their work and also areas in which they felt that
they needed more preparation. ©She asked them to indicate
the kind and amount of experience that prospective school
librarians should get in a practice course in their'protbs-
sional education. There was general agreement that this
type of training was important and essential, provided it
was done under the direction of a school librarian with

superior qualifications. It was felt generally that this

e —

33Ersted, Ope cit.y ppe. 152-153.
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period should correspond to that required for teachers. The
type of work desired in such a practice course included both
routine procedures (ordering, processing, cataloging, class=-
ifying, filing, eirculation, mending, weeding, and taking
inventory) and activities dealing with service to students
and teachers. These librarians recommended further that a
check-list of activities be made by the superviscr and the
appropriate representative from the library training agency.
In her final recommendations Ersted urged that

e portion of the credit required by the state in practice
teaching be used to provide the student with practical
experience in a good school library under the supervision
of a qualified and experienced school librarian, Although
the stress in this practice work should be on library
activities with teachers and students, provision should
also be made for familiarizing the prospective school
librarian with such library techniques as eirculation
procedures, filing catalog cards, repair of books, mark-
ing booksy and inventory-taking. It 1s important that
all practice work be planned Jointly by the supervising
schocl librarian and the instructor of the course in
library objectives and functions. Great care should be
taken to Eake the practice work meaningful for the
student.3

Literature in relation %o professional laboratory

experiences in the field of education. The investigator made
no attempt to find research studies of laboratory experiences

in teaching fields, but did much reading in the general lit-

erature on the subject. MlMany programs and practices have

31+Ersted, OD» m., De 169.
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been described, many views expressed by outstanding advocates
of the idea. The publications of the American Association of
Colleges for Teacher Education and the Assoclation for Student
Teaching, as well as the educatlonal journals, reveal current
practices and experiments, These professional laboratory
experiences generally fall into two groups: those prior to
student teaching and those of the student teaching period
itself,

Toulouse35 said that the training of teachers can be
just as professional and at the same time Just as practical
as the training of physicans. Iie advocated the growth and
development concept in teacher training, contending that the
experlences necesczary must be more than mere contactsjy that
there must be a meaningful progression of experiences, each
based on contacts that have gone before., This bore out his
earlier statement with Matthews36 that there is maturation in

teacher preparation as there is in reading readiness and that

35§obert B. Toulouse, "providing Essential Experiences

in Teacher Training", catio Administration and Super-
vision, 37:436-k40, llovember 1951,

36J. C. Matthews and R. Bs Toulouse, "The Case for
Early Contact with Children in Teacher Education“
Peabody Journal of Education, 26:76=-80, &eptember 1948,
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it is best served through early contacts with children.
These two writers described a Sophomore course at North
Texas State Teachers College in which activities are designed
to enasble the student to understand more fully the applica-
tion of the principles of education. The students decided
the experiences they would like to have, and then a plan
was worked out with the demonstration school teachers. One
result has been an improved attitude toward teaching.
Gritfiths37 has written also of the program in the same in-
stitution, emphasizing the voluntary aspect of the work and
the opportunity to participate in the actual realities of
teaching. She asked the students to give their opinions of
the values received and was gratified with the results.,
Flowers,38 who is one of the authorities on profession-
al laboratory experiences, said that in order to be meaning=-
ful such experiences should not be considered apart from the
entire professional curriculum but should be an integral part
of each of the four years of training., It is stated also that

there is a definite need for laboratory experiences which

s

37Nellie L. Grif{iths, "Some Pre-Student Teaching

Experiences", gggggggggg& Administration gnd ervision,
35:489-495, December, 1949,

38J. G. Flowers, "School and Community Laboratory

Experiences in Teacher Education® gegbgdx,gggggﬁ;.gg
Education, 26:67-69, September, 1945,
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provide (1) the opportunity to implement the basic concepts
and ideas discussed in class, (2) a field of activity which
will help the student see his needs, and (3) an opportunity
to study with the student his ability to function effective-
ly when guiding in an actual teaching-learning situation.
Butterweck39 expressed the same idea and added that the
student will have tested not only his knowledge in practice
but will have acquired also desired professional skills and
gained a satisfaction that will inspire him to extend those
skills when he becomes a teacher. In both of the articles

40, M1 listed types of desirable experiences,

cited Andrews
the standards for laboratory experiences, and gave addition=-
al suggestions: (1) participation in all types of community
agencies and affsirs, (2) post-student teaching observation
and participation, and (3) a pest-graduation internship

progranm.

39Joseph S« Butterweck, "A Laboratory Approach to

Teacher Education", catio Administration and Super-
vision, 36:275-283, May, 1950.

l"oLeonarcl O« Andrews, "“Experimental Programs of
Laboratory Experiences in Teacher Education", Journal of
Teacher Education, 1:259-267, December, 1950,

hlLeonard 0. Andrews, "Facilities for Professional
Laboratory Experiences", Edueation, 72:315-324%, January, 1952.
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Both Sharpe - and McGrath ~ advocated full-time, off-
campus student teaching as the best experience in the teacher
training program. Sharpe emphasized ccoperation in planning
and supervision. MeGrath suggested keeping the laboratory
school free for observation, research, demonstration, pre-
student teaching participating experiences with children,
setting standards for trainees, remedial student teaching,
and experimentation. le listed twenty new trends, among
them off-campus student teaching, the seminar for discussion,
one hundred hours of participating experiences with youth prior
to student teaching, full-time student teaching, preliminary
practice teaching in some course, better directives of in=-
formation, remedial work and corrective experiences, follow=-
up supervision and in-service training, and an evsluation
system,

If we are to reconcile the education of the school
librarian with that of the teacher and to provide proper
training in the dual role, it is felt that provision for

laboratory experiences must be made, It would seem that

they are just as important for the librarian as for the

T
2D. i, Sharpe, "The Indiana State Teachers College

Plan of Full-Time Student Teaching on the Secondary Level",
Teachers College Journsl, 21:116-117, May, 195C.

%3G, D. McGrath, "The Picture of Student Teaching Is

Changing Fast and for the Better", lNations gchools,



teacher and should be just as carefully planned,
Summary

Several ideas were found to predominate in the
professional litersture in the fields of library science
and education in regard to the education of school libra-
rians., Preparation of school librarians should provide the
understanding that the library is an integral part of the
school system and that the librarian is a teacher. Libra-
rians in service have been demanding more practical experi-
ences in actual situations as part of that training; these
experiences should come at all levels, The teachers
college has been conceded to be the proper place for that
training.



CHAPTER III
ANALYSIS AND INTERPRETATION OF THE DATA

The purpose of this chapter is to present the find-
ings from an analysis of the data contained in questionnaires
returned from library training agencies in regard to labora=-
tory experiences provided for students in library science.
Although sixty~five of the eighty to whom questionnaires
were sent responded, only fifty of these were used in the

final study.

Datg in regard to general background information.
Since the ststement in the questionnairel was not clearly
made conecerning enrollment (whether or not the number should
include only those students preparing for school librarian-
shipj whether it should ineclude only students of the regular
session or summer school and extension students, also), the
numbers given in Table II, page 48, are neither valid nor
conclusive. In view of general conditions throughout the
country, however, the investigator has assumed that the
exceedingly high figures represent the total enrollment of
library science students, including all sessions and all
fields. Only six schools, or 12% of those replying, have

1See Appendix A.
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high enrollments, Forty-four schools, or 88% of the total
number, have enrollments numbering fewer than 100, This
might be interpreted as an alarming state of affairs for
the increasing demand for school librarians can never be
met if this situation continues., It seems that there is a
challenge here for the schools to do more recruiting.

TABLE II

STUDENTS ENROLLED IN LIBRARY SCIENCE COURSLS AT SELECTED
TEACHER EDUCATION INSTITUTIONS, 1951-1952

Enrolliment Number of institutions Per cent
1-19 10 20
20-39 18 36
L0-59 7 1k
60=79 8 16
80=-99 1 2
100~119 0 0
120-139 0 0
140-159 1 2
160-179 1 2
Above 200 2 L
Not given 2 &
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There may be close correlation between the findings
revealed in Tables III and IV, page 52. Whether or not the
type of administrative organization or the teaching staff
have any bearing on the kind or the quality of laboratory
experiences cannot be determined by this investigatione.
However, it is gratifying to the investigator to note that
twenty-nine of the schools, or 58% of those replying, have
recognized, separate departments of library science,

Speclal library science instructors, whose full responsibil-
ity is the teaching of classes, are in the majority, but in
many instances college librarians have divided duties. Ixam=-
ination of Table IV, page 52, reveals too great a division
of duties and responsibilities since personnel in twenty-
nine institutions, or 58% of the total number reporting,

have another duty in addition to teaching thelr classes in
library science., 8Such situations have been deplored, yet
have been pleaded for as matters of expediency as late as

2 L
1952. Henne3 deplored it; licore stated that the trend is

2Roscoe Le West, "School Librarian HEdueation", Fifth

Yearbook (American Association of Colleges for Teacher
Bdueation, 1952), pp. 162-163,

3Frances E. Henney "Training School Librarians: Ekdueca=-

tional Hews and Editorial Comment," Elementary School Journal,

l"Ll:m:Lse lioore, "Proposed Plan for Preparing School
Librarians at Appalachian State Teachers College", (unpublish-
ed lMaster's thesis, Georﬁg Peabody College for Teachers,
Hashville, Tennessee, 1948), p. 41,
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away from the teaching being done by members of the college
library staffj and the tentative standardss evolved by the
American Library Associastion and the American Association
of Colleges for Teacher Education frown upon it. The fact
that more than 20% of the classes in library science are
taught by members of the college library staff is a situa-
tion that invites further study. This situation seems to
Justify to some extent the reservations and doubts expressed
by many concerning the desirability and advisability of
library science being offered in teachers colleges because
all too often college librarians who know little of school
libraries and who have their own full load administer the
program or teach the classes.

Close coordination with departments of education is
reflected in the fact that library science is under the jJjuris-
diction of that department in seven institutions.,

As explalined in the procedures more than three pro-
fessional library schools responded, but three, even though
they are state-supported teachers colleges, do not have any

program for school librarians and so could not fill out the

*gAmerican Library Assoclation, Board of Eduecation for
Librarianship, "Standards for Library Science Prograums in
Teacher Educa%ion Institutions", (Chicago, Illinois,
January 29, 19%2. (lMimeographed)
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questionnaire. Another had Just initiated its program and
had no data to supply. The remsining three do have special-
ized programs for school librarians and were included, The
opinion of the investigator that the professional library
schools are not in sympathy with specialized training for
school librarianship was bolstered by this finding and by

6
the expressed opinion of Morton.
The other type of organization listed as directing

the program of library education was the Department of
Language and Literature, named by two institutions,

It was noted that certain courses were taught in spe~
cific institutions by teachers other than those given in the
checklist, These courses were: Children's literature, taught
in various colleges by faculty members of the English or
education staffs; and Audio-Visual Education by members of
the departments of eduecation. An examination of the ccllege
catalogues revesls that in such cases the student may receive
eredlt for English, Eduecation, or Library Sclence, according
to his need.

6Florrinell F. liorton, "Iraining for School
Librarisnship", Library Irends, 1:357-371, January, 1953.
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TABLE III
TYPES OF ADMINISTRATIVE ORGANIZATION

Type Number Per cent
Separate Librasry Science Department 29 58
Under College Library 9 18
Part of Department of Education 4 14
Separate Library School 3 6
Other 2
TABLE IV

TEACHING PERSONNEL OR STAFF
Composition of staff Number reporting Per cent
1, liembers of College Library Staff 10 20
2. Laboratory School Librarians 3 6
3. Library Science Teachers 21 Lo
L, Combination of 1 and 2 ik
5. Combination of 2 and 3 8

6. Combination of 1 and 3
7. Combination of 1, 2, and 3

N W N
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S8ince the number of hours constituting a major or
minor differs from institution to institution, the findings
in Table V, page 5%, may have little significance except
as future standards are invoked. The definite trend, as
shown by 90% of those schools reporting, is for students to
major or minor in a subjeet field in addition to library
science., This may be explained in part by the requirements
and demands in some states for teacher-librarians rather than
for full-tine school librarians. The seeming discrepancy in
the figures concerning the numbers majoring or minoring in
sdditional fields may be explained by the fact that in many
schools students minor in more than one field. In most
states, also, school librarians have to certify as teachers,

Subjects other than those in the checklist that were
combined with library science weres: journalism, business
education (2), home economics (2), speech (3), physical edu-
cation and health (2), art (%), chemistry (2), biology,
physics, mathematics (3), music, and science (2). The
figures in parentheses indicate the number of times each

subject was reported.
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Data In regard Lo student teaching. The demands of

school librarians, apparent 1ln a perusal of the literature
in the field, that prospective school librarians be given an
opportunity to apply what they learn in actual situations
should be on the way to being satisfied as 68% of the schools
reported thet some student teaching is done in a school li-
brary (Table VI, page 57). On the other hand, such a high
percentage as elighteen not providing any student teaching at
all in a school library seems hardly Jjustifiable., The inves-
tigator is of the opinion that many of the respondents did
not understand what was connoted by the term "student teach=-
ing in a school library", One respondent, a collége libra-
rian who has charge of library science instruction in his
college, stated flatly that he had never heard of such a
thing. Other answers given were to the effect that practice
work was provided in both school and college libraries,
Practice work, as understood by the investigator and her
assoclates, differs from student teaching in that it does
not allow the student to assume full professional responsi-
bility for the mansgement of the library at any time, whereas
in student teaching he does assume such responsibility.

The opinion on the part of many library .Jucators,
as well as school administrators, that the prospective school
librarian needs some student teaching in the classroom in

order to understand better the problems of the classroom
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teacher is supported by the fact that 78% of the schools
replying reported student teaching in both the school library
and a subject field. Again the fact that many of the grad-
unates may have to fill teacher-librarian positions may have
influenced this decision.

Although there has seemed to be a trend in recent
years toward full-time student teaching, this is not evident
in the findings in this survey as only fifteen schools, or
30% of the total, indicate that the student teaching is full-
time,

several schools gave a choiece as to the period in
which student teaching might be doney, but the majority limit-
ed it to some part of the senior year. Other choices given
were that it was optional after education requirements were
met, and that it was a part of graduate work,

Supervision and evaluation are two of the most impor-
tant aspects of the problem of student teaching. The expe~-
rience is worth little, in the opinion of the investigator,
unless it is under the direction and supervision of a
competent person who is not only sympathetic with the purposes
of the experience but also genuinely interested in the person-
al and professional development of the student in his charge,
The person who would seem to be ideally suited is the school
librarian whose philosophy and cobjectives of library service
are in harmony with the philosophy and objectives of educa-
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tion. College instructors need to keep in close touch,
alsoy, with the student in order to ascertain the wealnesses
of the instructional and guidance programs and in order to
help him follow up with experiences designed to correct
omissions in his training or to strengthen weaknesses.

In 46% of the schools reporting (Table VII, page 60)
the eritic teacher, or school librarian, was responsible
for supervising and directing the activities of the student
teacher; in 32% of the cases the responsibility fell upon
the library science teacher, The direction of this expe-
rience is a cooperative venture on the part of the school
librarian and the library science instructor in six institu-
tions, Just how this joint supervision was handled was not
indicated.

Other persons listed as engaged in the supervision of
the student teacher were: an elementary prineipaly, a college
librariany and a subject teacher., The two instances in which
there was no supervision were not explained,

In keeping with modern practices and prineciples of
education the students themselves were allowed to evaluate
their experiences in 88% of the cases reported. It is not
surprising to find that a majority use individual conferences
as the method of evaluation, kany combined this method with
the group conference and/or the checklist., Other methods
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cited were written reports, critic meetings, a rating scale,
a research paper, and written evaluative statements and
suggestions to the critic teacher, The students for the
most part agreed with librarians in service that these expe-
riences are of considerable value, In thirty-six responses,
or 72%, they were rated as of great or fair value,

The estimates of the amount of time consumed by super-
visors in aiding students in making their evaluations were
not included in Table VII. There was such divergence in the
mgnner in which time was estimated that it was impossible to
tabulate it. The estimates ranged from such indefinite com=-
ments as "varies with different students" and "continuous®
to short weekly conferences and to the maximum statement of
five hours weekly. The general trend of the thirty-eight
responses was in favor of the short weekly conference. Others
disclaimea responsibility by stating that this was done by
the college supervisor of student teaching or by the member
of the education department in charge of student teaching,

In the majority of cases it is evident that students have
the assistance of a mature and responsible adult in evaluating
their experiences,

Probably an important deficiency may be detected in
the questionnaire by the omission of a grestion to determine
the manner in which the supervisors made thelr evaluations
of the students,
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The checklist of types of experiences used in Table
VIII, page 63, was made up from those provided at Appalachian
State Teachers College. Library routines were for the most
part purposely omitted, emphasizing rather the professional
activities., The responses show that these are generally the
experiences provided in student teaching, with the usual
library asctivities heading the list. Activities bringing
the library and the classroom together «- such as reading
guidance, helping teachers prepare units of work, observing
in the classroom, assisting teachers in condueting and super-
vising free rezding periods, book talks =~- are provided in
more than 50% of all colleges reporting. If participation
has any carry-over, then the investigator would infer that
the graduates of these colleges would be able to find their
proper place within the school and within the instructional
framework,

Some of the lower ranking activities -- directing aznd
supervising the work of pupil assistants, making vza of com-
munity rescurces, directing club work -~ were among those that
beginning librarians have felt were neglected during their
pre-service training., This, then, is an area that would
seem to call for greater attention and emphasis.

Activities that were added freely to the checklist
were largely of the routine type: housekeeping; reading
shelves; keeping statisties; taking inventory; mendings
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preparing books for the bindery; preparing materials for the
vertical file; making bulletin boards; working with vertical
file and documents; checking invoices; notifying faculty of
new booksy flling correspondence, orders, invoices; clipping
artleles and plctures. Come, however, are evidence of the
high professional consideration given the experience of stu-
dent teaching; e. g, working with one child in reading,
helping administer the audio-visual program, developing
special individual projects, planning and setiing up

special exhibits, helping other student teachers prepare and
teach units involving library materials, acting as coordinator
of various materials borrowed from the university library and
other sources, planning radlo programs, helping devise a

test for determining reading interests, making reading lists
for special types of readers, professional reading, helping
with librarians' conference, observing in a public library and
working with boolmobile service in schools.

All of the activities in the above paragraph were
listed only once., If they had been included in the checklist,
they might have been checked more often, The investigator
has assuned that many respohdents dild not think of them.

It 1s interesting to note that on the checklist not
any single activity was checked by all fifty schools, but

seven were checked by three-fourths of them and sixteen were



TABLE VIII
TYPES OF LABORATORY EXPERIENCES PROVIDED DURING STUDENT TEACHING

Type of Number pPer cent
experience reporting

Cataloging and classification with and

without printed cards 43 86
Reference work with pupils L2 8k
Selecting books and materiaels L 82
Preparing orders for materials L0 80
Room management 40 80
Reading guldance 38 76
Helping prepare for special occasions 37 7
Helping teachers prepare units of work

and bibliographies 33 66
Teaching lessons in library usage 32 ok
Observing in classrooms 32 6l
Planning and directing publicity 32 6k
Assisting teachers in conducting and

supervising free reading periocds 32 64
Attending professional meetings 29 58
Book talks and book reviewing 20 56
Story-telling 28 56
Directing and supervising the work of

pupll assistants 26 2%
Studying pupil records 23
Making reports: monthly, annual 22 Ll
Making use of community resources 22 Gl
Direecting c¢lub work 18 36
Making case studies 16 32

Assisting the librarian in planning and
conducting faculty meetings 1l 22
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checked by more than half., The inference might be drawn
here that the practices are fairly uniform throughout the

colleges.

Data in regard to post-student teaching experiences.
In reviewing professional literature one of the greatest

weaknesses of the entire student teaching program that was
comnented upon again and again is the lack of a planned fol-
low=up of the student's experiences. Even though the student
was allowed to help evsluate himself and his experiences,
little was done to assist him in overcoming weaknesses that
were apparent. The findings listed in Table IX, page 65,
reaffirm thisvconclusion, with thirty-six schools reporting
that student-teaching is the culmination of laboratory expe-
riences and that no post-student teaching experiences are
provided., Two institutions gave qualified answers, stating
that it depends on the need of the individual student and on
the time that student-teaching is done,

Only eight schools offered post-student teaching expe-
riences., Those providing them stated that they were designed
for strengthening the student. No checklist was given so that
all of the activities listed in Table X, page 66, were given
freely by the individual schools. The majority of these
Qétivities comprise the same type of experiences already

noted under student teaching. The investigator concluded
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that the students needed additionsl practice in these areas.

Some of them were more encouraging, such as follow-up class

discussions, visits to other schools and types of libraries,

substitute teaching, and working with teachers to integrate

the library into the regular instructional program,

TABLE IX
STUDENT TEACHING FOLLOW-UP

Is student teaching the
culmination of experiences

Are post-student teaching
experiences designed to

or are others provided engthen ent weaknes
Per Per

Answer Number  cent Ansver Humber __ cent

Culmination 36 72 Yes 14 28

Post-student No 3 6

teaching

experiences 8 16 Sometimes 1 e

Qualified

answers 2 No answer 32 6k

o answer L 8




TABLE X

TYPES OF POST STUDENT-TEACHING EXPERIENCES PROVIDED

66

Type of experience r of
Substitute teaching

Observation

Conferences

Trips to all types of libraries

Volunteer work in vacations

Class discussion of library experiences

A course in education, Problems of Teachers
Work through units in administration course
Additional library practice or field work

Project in discarding and weeding a library
and an Information file

Brief experience with all operational techniques
of library operation

Work with teachers to integrate library into
regular instructional program

Boolmobille trips, story hours, preparation of
displays,~b1biiographies, conferences, enter-
taining high school students on trip %o camnpus

R M OEE W e w s

)
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Data in regard to laboratory experiences prior %o
Student teaching. Professional laboratory experie nces prior
to student teaching are in keeping with standards set up by
the American Assoclation of Colleges for Teacher Educationz
which state that they should be provided at all levels of the
college career and integrated with regular classroom courses.
It may be noted in Table XI, page 68, that only one school
reported a separate course as the entire source of such expe-
riences, whereas thirty-seven colleges integrated altogether
or in part. In , few cases, three and eleven respectively,
freshmen and sophomores have an opportunlity to participate,
but most of the opportunities are delayed until the junior
and senior years. This postponement may be a matter of great
concern to all of the schools. Earlier participation might
- prove an excellent instrument of recruiting, particularly
since many formal classes in library science are delayed also
until the later years, Other types of experiences noted were:
work in a college library, observation, and part of a prac-

ticunm,

7John G. Flowers, "Recommended Standards Governing
Professional Lab?ratory Experiences and Student Teaching,"
First Ye American Assocliation of Colleges for Teacher
Education, 13&5), pp. 68-98,



68

2¢ 9T sIemsue Of
HT 4 Jamsue ON
cT ) SJI8l0
09 o€ d0TuUsg 0T 4 J2Y30
8T 6 UOTSSNOSTP
8SBTH 22 TT J8amsu® ON 29 e JoTung o 9 uysog
8T 6 20UaI8JU0D ot 6 ON 22 TT exowoydos 2 ; 4 2sJanoo
dnoan o3vIRdeg
02 0T @2usJlaIuod 09 o€ sox 9 € uewysoxd 29 1€ 8sJInN09 JBTN
TenpTATPUT -3ea Jo jaed
jued  Jequmy mmmmqu1mmwo doqUui)y Jomsuy U800  Loqumny IOMSUY U600  doquaiy JeMs Uy
Ied Iad Iad Iod
suop ustd drey JNo00 pepiacxd
wumcﬂwwn 8T moy gjuspnls og Loy op usu sgoueTIedXe 289Uyl aJd® MOH

ONIHOVEL INEINLS O HOIWd SHONFIHAJIXE XMOIVHOAVT

IX TIEVy



69

Thirty of the schools allowed students to assist with
the planning of their activitles; nine did not allow it; and
eleven gave no answer. Where plamning is done, the methods
that were used generally were the individual conference, the
group conference, and class discussion., Others mentioned
were: planning visits to libraries, followed by visit and
evaluationy storytelling, with each member making his own
arrangements; cataloging books and materials in classj
planning through a elubj interviews; and checklists,

A finding most surprising to the investigator (Table
XII, page 71) was the report that in half of the instances
library science teachers direct these pre-student teaching
experiences., 8ince so many indicated that they occurred as
part of a regular class, it might be assumed that they were
done in the elassroom rather than in a school library. If
this is true, the purpose of such experiences is defeated, and
the maturating results desired are unreszlized. It is hoped
that this is a faulty assumption. A confusion of ideas,
traceable to the faulty construction of the questionnaire,
may be responsible for the way in which the answers were given,
It is believed by the investigator that many respondents con-
ceived of student teaching as practice work in the school li-
brary, whereas she interpreted such activities as belonging
in the category of pre-student teaching experiences.,
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A majority of the students (in 68% of the schools)
had the opportunity to evaluate these experiences, and it 1s
significant that they did not evaluate them as highly as did
the student teachers., It may be easier for the school libra-
rian to exploit students in this type of work and to use them
to get unpleasant jobs done. Routines and clerical work are
not as stimulating as the more professional activities in
which the student engages as a student teacher. It is in the
area of pre~student teaching experiences that the greatest
eriticism and dissatisfaction have been voiced by students in
library science at Appalachian State Teachers College. The
findings support the presumption that this part of the pro-
gram should be reexamined, reevaluated, and planned carefully
with the full cooperation of the students.

As in the case of time consumed in evaluations of stu-
dent teaching experiences the estimates in this area could not
be tabulated. The answers were more indefinite and harder to
classify, even though most of the supervision was presumably
done by library science instructors. The smallest amount of
time noted was one-half hour per student; the largest, twelve

hours.
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gince students at Appalachian State Teachers College
have suggested specifically that they be given a mastery of

library routines first, the experiences used as a checklist
for Table XIII, page 74, were largely of a routine, clericsal,
or mechsnical type. Individusl needs of students are taken
into consideration and those who have worked gs pupil essis-
tants in high school and have already mastered the library
routines are merely introduced to the different procedures
in the laboratory schocl library and are then led to assume
responsibility for more professional activities. It may be
assumed that a similar situation exists in the other colleges
cooperating in the study. Examination of Table XIII reveals
that routine tasks are checked more often with the more pro-
fessionsl activities checked less frequently. liore attention
is given to mocst of these activities when they are provided
as & part of a separate course than when they are integrated
with other courses., Almost without exception more schools
provided activities in a separate course than in relation to
regular classrcom instruetion. There seems some discrepancy
here since so few schools reported (Table XI, page 68) sepa=-
rate courses. The frequency ranking was almost the same
whether the activity was included as part of a regular course
or was carried on separately.

Additional activities reported included: work in the
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college library, ordering Wilson cards, evaluating the

book collection, weeding and discarding (2), recommending
books for purchase, classroom observation with emphasis on
teaching methods and management, working in library of 1li-
brary of sclence department, selecting books, reading shelves,

going on a bookmobile run with county librarian.



TABLE XIII
TYPES OF LABORATORY EXPERIENCES PROVIDED PRIOR TO
STUDENT TEACHING

74

Type of
experience S t

Typing catalog cards

Field trips, visits to
other schools

Typing book orders

Simple mending

Processing new books,
non-book materials

Filing shelf-list and
catalog cards

Assisting with publicity

Making book talks,
reviews

Story-telling

Assisting with making
bibliographies

Circulation routines

Assisting with inventory

Teaching lessons in
library usage

Bindery routines

Keeping records: circula-
tion, reading, atten-
dance

Assisting with simple
reference

Offering reading sugges~-
tions

Typing business cards,
letters

Assisting pupils in
using library tools

Notifying teachers of
new books, materials

Work projects with other
schools (such as organ-
izing and setting up)

Supervising pupil assis-
tants at routine tasks

Number reporting

£

30
30
29
29

28

27
22

22
21

20
20
18
16
15
14
13
12

11l

Per

e
60
60
58
58
56

o

L
Lo

40
40
36
32
30
28
26
2k
22
18

10

8

Number

15
15
1k

Per

e
74
72
70
72

74

72
56

6

2
50
60
48
26
40
42
Lo
30
30
28
1k

12
10
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Suggestions in regard to improving programs of partic-
ipgtion in laboratory experiences. However valuable these
suggestions (Table XIV, page 76) might prove to the individual
schools, they are disappointing as a whole and have little to
offer a school that has a fairly good program in existence,
The best suggestions are those in relation to correlating the
work of student teachers in library science with the work of
student teachers in subjeet fields., It would be an admirable
practice for both to work together and such procedure might
lead to excellent and far-reaching results in the publiec
schools, The need for more planning and visiting with off-
campus critic teachers cannot be too greatly emphasized.

The post-graduation program suggested 1s worthy of following
up and putting into practice. Library science students serv=-
ing the college, as reference assistants in the library and

as teachers of library usage, would provide a real life situa-
tion that all the students could appreciate, If they are to
participate fully and actively in the life of the school of
which they are a part, this should offer an excellent oppor=-
tunity for practice.,
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TABLE XIV
SUGGESTIONS BY INDIVIDUAL SCHOOLS FOR IMPROVING THEIR OWN
PROGRAMS OF LABORATORY EXPERIENCES

e

Suggestion Iimes mentioned

Need larger staff and quarters

Integration of laboratory experiences with
each course in library secience

Need a laboratory school

Need more visitation of off-campus situations
by library science teachers

Increase time of practice in actual libraries

Provision for a postegraduation program to visit
librarians on the job and have them return to
discuss their work in classes and emphasize
techniques necessary to learn

Need for more planning between library sclence
department and off-campus supervising teachers

Students in reference class to gserve at Reference
desk in college library

Library science students to assist in teaching library
usage to college students

Creation of opportunities for book talks

liore obhservation in school situations

Initiation of student teaching in the library

Practice in different types of school libraries

Open course in books and materials to all students in
the college

Correlation of work of student teachers in library
science with work of other student teachers

Correlation of laboratory experiences with student
teachers in subject fields

Need for more practice but student teaching not
allowed in minor field

Improvement of facilities in school libraries

Pogibility of discontinuing library science

i

e
e

o R W
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Summary

In this chapter the first findings presented are
those in regard to general background information about the .
participating colleges. The majority have smell enrollments
in library science but do have distinet library science de-
partments in which the teaching is done by library science
teachers., In most cases the students major or minor in
another subject field in addition to library science.,

The majority of colleges provide some student teach-
ing in a school library, although in most cases it is done
in another subject fleld as well. The experiences in student
teaching are many and varied, are primarily of a professional
nature, and are rated highly by the students,

The greatest weakness revealed is in the lack of
follow=up or post-student teaching experiences,

The data concerning experiences prior to student teach-
ing were hard to interpret because of an evident confusion
of terms and ideas. However, the schools do provide then,
even on the freshmen level, but they are more of the library
routine type and are not rated as highly by students as are
the student teaching activities.,

All of the different types of activities are directed
and supervised by competent and qualified individuals on the
staff either of the college or of the laboratory and off-

campus schools,
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Suggestions for improving programs were generally
disappointing but a few good ideas were gleaned from those
submitted.

The general over-all picture of professional lsbora=-
tory experiences as a part of the pre-service training of

school librarisns is encouraging.



CHAPTER IV
SUMMARY, CONCLUSIONS, AND RECOMIENDATIONS
Summary

The problem. Because of the necessity for providing
the best possible education for library service in the modern
school this study was undertaken with the following purposes
in mind: (1) to ascertain what professional laboratory expe-
riences are being offered as a part of the training of school
librarians, (2) to discover the plan or organization under
which they funetion, (3) to learn plans that other colleges
were considering that might provide worthwhile suggestions
for improvement, and (%) to make recommendations concerning
methods of incorporating these findings into the regular
curriculum at Appalachian State Teachers College,

The changing philosophy concerning library service in
schools, newer teaching methods involiving the use of many and
varied materials, the rather new concept of the school libra-
rian as a key teacher in the school, and the increasing de-
mands for school librarians make any study of their training
of some value. Young and inexperienced librarians are thrown
immediately upon their own resources in most schools and must
exhibit a command of their work as well as interpret library

service to the members of the faculty. Librarians in service
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have advocated more practical pre-service experiences, These
two facts make a reexamlnation of the program of professional
laboratory experiences desirable. Not the least factor in
importance is that new standards are being used experiment-
ally by the American Association of Colleges for Teacher
Education in evaluating programs of library education in
teacher education institutions,

Although there are now more than 400 institutions of
higher education offering programs in library science, the
relatively small number of fifty was used in this study.
Those selected more nearly resemble Appalachian State Teach-
ers College in purpose and organization. Other limitations
of the study were the apparent lack of understanding of educa-
tional terms used, the time at which the questionnaires were
sent to the colleges, and the weakness of the questionnaire as
a fact-finding instrument.

Before the study proper was initiated, a careful anal=-
ysis was made of student evaluations of the program at
Appalachian State Teachers College. The investigator discuss-
ed these findings and conclusions with fellow faculty members
and decided to make a survey, the findings of which might be
used as a basis for improving the program. With the help of
these fellow faculty members the questionnaire was compiled

and sent to eighty colleges, selected from their inclusion in
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membership lists of various professional organizations. Pro-
fessional literature in the fields of library science and edu-
cation was surveyed carefully in an effort to find material
bearing on the particular problem.

Review of the litergture. Review of the literature re-

vealed that not much attention was given to the subject of
education for school librarians prior to 1920, That year
marked the turning point of interest in the field of school
library service., Criticisms were leveled at the professional
library schools by librarians in service and by public school
administrators, causing several investigations to be launched
concerning the type of library education available, and the
type needed. Several other factors entered into the picture:
the increassing demand for trained school librarians, the pro-
fessional requirements of the regional assoclations and the
various states, and the increasing number of teachers colleges
that were offering courses in library science in an effort to
meet the demand. It seemed natural that the first studies
should be based on an analysis of school library functions
and activities, on what school administrators demanded of
their librarians, and upon what the librarians in service felt
were the basic training needs,

The Southern Assoclation of Colleges and Secondary

Schools led the nation in a concentrated effort to find a
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solution to the problems so apparent in the situvation. A
series of five conferences culminated in more qualitative
requirements for high school libraries and more progressive
standards for library training agencies,

The middle of the century has brought a period of fur-
ther scrutiny of the education of school librarisns. The
Eduecation Committee of the Division of Libraries for Children
and Young People of the American Library Association did a
thorough study of the type of education needed for school
librarians. A workshop on the professziocnal education of
gchool librarians was held at the Graduate Library School of
the University of Chicago in the summer of 1951, Both of
these significant investigations had their influence upon
the evolving of tentative standards by the Board of Education
for Librarianship of the American Library Association. The
standards are being used experimentally at the present time
by the American Association of Colleges for Teacher Educa-~
tion in their inter-visitation program. These standards
may ceuse a revolution in the undergraduate training of
school librarians. The future of education for school libra-
rians looks hopeful.

The prinecipal theme noted in educational literature
was that laboratory experiences should be an integral part

of all four years of the college career of those students
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preparing to become teachers.

Analysis and interpretation of the dgta. The average

number of students enrolled in library science in the vari-
ous colleges was alarmingly low. In administration the trend
seemed to be in the direction of separate library science
departments with the teachers of the courses being regular
library science instructors whose sole responsibility is that
of teaching. In the majority of cases students in library
sclence major or minor in an additional subject field, the
most popular combinations being with English, social studies,
elementary education, and secondary education. Student teach-
ing, involving a variety of experiences, was provided in both
fields in most of the cases. These were supervised carefully
and rated highly by the students themselves., Very few post-
student teaching experiences were reported. The experiences
prior to student teaching followed a rather general pattern
with emphasis on the routine type of practice, which did not
meet with satisfaction on the part of the students. A few
suggestions for improving the participating experiences were
glven freely by the cooperating institutions.
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Conclusions

The conclusions and implications presented in this
section were drawn from the literature reviewed as well as
from the findings of the survey. The investigator recognizes
the dangers and the limitations of this method but feels that
the conclusions and implications stated below are justifiable,

1. The school librarian should be trained both as a
teacher and as a librarian, He should understand the role
of the library in the modern school and should know the
philosophy and objectives of education as well as those of
library service,

2, The library within the school is the most desir-
able form of library service to the school.

3. The logical place for the training of school
librariens is in the teacher education institution.

4, This training should be incorporated within the
regular four-year college curriculum in order that library
education parallel in time that of the teacher,

5 Enrollments in library education curricula are
not great enough to meet the increasing demands for school
librarians., This emphasizes the need for a stronger recruit-
ing effort.

6. There is a trend toward administration of school
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library education by recognized departments of library
science with the teaching being done by library science in-
structors. '

7. A more professional attlitude toward, and a higher
esteem for, practice work and student teaching in a school
library may be detected.

8. Graduates of the newer programs of school library
education should be able to find their proper place in the
school because of increasing emphasis on integration of their
classroom courses with practicsl problems in actual situations.

9. Full-time student teaching is regarded generally
now as most desirable but it is not the usual practice in
library training agencies,

10, Professionsl laboratory experiences are important
in the development and maturation of prospective school libra-
rians and are valued highly by them. They were found to in-
spire confidence and to reveal weaknesses,

1l. In the light of standards governing professional
Jaboratory experlences there is not enough emphasis upon them
in the early years of the college career., More such experi-
ences should be planned for the freshman and sophomore years.

12. There neceds to be more integration between regular
academic courses in library science and the practical experi-
ences desired. Applications should be made at the time tech-

niques are learned and ideas are explored,
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13, The pre-gtudent teaching experiences are concern=-
ed too often with library routines or technical processes,

1%, The types of experiences named ghove are given
rather uniformly throughout the cooperating schools,

15, Democratic methods were apparent in allowing
students to help plan their activities and to evaluate their
experiences, although such evaluations were not followed
through,

16, A definite weakness in the program of post-
student teaching experiences is indicated,

17, The study and its results suggest a need for
more cooperation in planning and evaluation among the general
supervisors of student teaching, the college instructor, and
the critic teacher.

Recommendations

In view of the findings of the study snd of the impli-
cations drawn from them, the following recommendations are
offered for consideration by the Department of Library Science
at Appalachian State Teachers College:

1. That more directed observation in the classroom be
incorporated into the student teachling experience., Clear
directives should be devisedj students, critic teachers, and
supervisors of student teaching, should be supplied with

coples of the same,



87

2 That student teaching in the library be elevated
to a more professional statusy; leaving a command of the libra=-
ry routines and technical processes for the course in practice
work,

3¢ That observation in all types of libraries be ine-
cluded in the field work in the soprhomore year of the academic
course. There should be both greater supervision of this work
by members of the library science staff and more conferences
with students,

4, It is recommended specifically that this whole
course (field work) be reevaluated and reorganized with the
eriticism and help of the students,

5 That another member be added to the library science
gstaff to work as coordinator with the college faculty, the
laboratory school faculties, and the communlity in order to
open the way for more extensive laboratory experiences, Some
suggestions that may be followed are: that library science
students offer assistance tc the following: the college refer-
ence librarian, orientation and English teachers in teaching
library usage, college teachers in preparing bibliographles
of essential reference books in their fields, and student
teachers in the various fields in their use of library materi-
als and facllitles.

6« That pre-student teaching laboratory experiences

be planned in cooperation with the department of education in
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order to prevent overloading the student.

7. That off-campus supervising teachers be brought
to the campus for a pre-planning conference with library
science instructor, laboratory school librarians, and the
students who are to be under their supervision. That thesg
off-campus supervising teachers be selected more carefully
and that their philosophy and objectlives be determined;,

8. That one library science faculty member, preferably
the teacher of the basic organization course, be responsible
for the general supervision of laboratory experiences.

9. That a revised checklist, with a space for both
student and teacher to evaluate the experiences, be devised
for the field workers.

10, That a better method of evaluating student teach-
ing be devised cooperatively by library sceience instructors,
eritic teachers, and the supervisor of student teaching,

1ll. Theat a follow-up study be made of the graduates of
the past five years in order to get a better basis for revising
the progran,

12, That a cooperative and definite plan for library
science students to work with student teachers in other fields
be devised, Copies should be given to all critic teachers and
to college subject and methods teachers.

13, That situations in the schools of the county as



89

well as in the campus schools continue to be utilized as
laboratories for the technical courses.

1%, That the matter of preparation for two subject
fields and student teaching in both fields be investigated.

15, That a definite, planned program of recruitment
be instituted, possibly as a laboratory experience,

16. That all laboratory experiences prior to student
teaching be planned with the students and bey in so far as
possible, the direect outgrowth of class activities,

17, That a definite program of follow-up or post-
student teaching experiences be planned,

18, That some investigation be made of Education A,

By, and C (freshman orientation) to discover the possibilities
of incorporating some laboratory experiences in a school libra-
TYe

19. That instructors in library science do more visit-
ing and observing in schools, both off- and on campus. This
should be done in cooperation with the director of student
teaching.

20, That seminars be held for students prior toc their
student teaching, as well as while it is in progress. Former
graduetes and active student teachers may serve as consultants

at these seminars.
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21, That the supervising critic teachers be encourag-
ed to allow the student teacher more opportunity to direct
club activities, to work with pupil assistants, to partici-
pate in professional and community activities, to make great-
er use of community resources, and to do more professional

and general reading,
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APPENDIX A
QUESTIONNAIRE USED IN THE SURVEY

"professional laboratory experiences are all those contacts
with children, youth, and adults (through observastion, par=
ticipation, and teaching) which make a direet contribution
to an understanding of individuals and their guidance in the
teaching-learning process."

l., HName of College

2+ Number of students enrolled in library science eourses
1951-1952

Please check in the blank spaces preceding items those that
are applicable to your situation,

3« Type of administrative organization which applies to the
library seience courses:

Separate library science department
Part of the department of education
Other (please name)

4, By whom are the library science classes taught?
Members of the college library staifl Laboratory
school librarians Library science teachers
Others (please name

5 Do the offerings in library science on the mader-graduate
level constitute a major or a minor? Major Minor

6, Do the students major or minor in additional subject
fields? Yes No

7. If yes, what are the fields usually combined with library
seience? ____ Soclal Studies English klementary
Education Secondary Eduecation Others (please name)

8+ Do students preparing to become school librarians do their
student teaching in a school library? Yes No

9. Do students do their student teaching in library science
alone or in both fields? Library science alone
In both fields »
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il,

12.

13.

1k,

15,

16,

17.

18,

19.

20,
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Is student teaching deone on a full-time scale or part-
time?) Full-time Part=-time (indicate number of
hours

At what period is student teaching done? Last part
of senior year Farly in senior Last part of
Junior year ___Early in junior year ____Other (please
explain)

Student tesching in the library is supervised by
Member of the library science tezching staff
Critic teacher (librarian) Other (name)

Are students given the opportunity to evaluate their
student teaching experiences? Yas No

If yesy, how is this done? Checklist Individual
conferences Group discussion Other (plesse explain)

Estimate the amount of time consumed in aiding students
in their evalustions

How do students rate these experiemces? 0f great
value 0f fair value 0f little value Do not
know

Is student teaching the culmination of laboratory experi-
ences, or are post-student teaching experiences provided?
Culmination Post-student teaching experiences

Please list some of the post-student teaching experiences
provided:

Are these designed to help the student strengthen himself
in certain areas in which he appeared lacking or weak?
Yes No

Please check the types of laboratory experiences provided
during student teach :

——BSelecting books and materials Book talks and reviews

Preparing orders for materials Story-telling
Cataloging and classification, Asslsting teachers in

with and without printed cards conducting and super-
Reference work with pupils vising free reading
Room management periods

Directing club work Reading guidance
Tezching lessons in library Helping teachers pre-
usage pare units of work
Directing and supervising the and bibliographies

work of pupil assistants Studying pupil records
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Making case studies
Making use of com~-

Observing in classrooms
Planning and directing

publicity munity resources
Making reports: monthly, Attending profession=-
annual al meetings

Assisting the librarian Helping prepare for

in planning and conducte special occasions
ing faculty meeting

Plegse list others:

21, Are laboratory experiences prior to student teaching a
part of regular library science courses, separate, or
both? A part of regular courses
Separafe gourses Both

22. Vho supervises and directs these experiences prior to
student teaching? Librarian in the laboratory
schoocl College instructor Both

23+ In what year or years do these laboratory experiences
(other than student teaching) come? Freshman
Sophomore Junior Senior

24, Are students given the opportunity to help plan these
experiences? Yes No

25, 1If yes, how is this planning done?

26, Are students given the opportunity to evaluate these
experiences preceding student teaching? Yes Ko

27. 1If yes, how is this done? Cheecklist Individual
conferences Group discussion Other

28, Estimate the time consumed in these evealuations.

29, How do students rate these experiences? 0f great
value Of fair value Of little wvalue
Do not know

30. Please check the types of laboratory experiences provided

2rior o gtudent teaching:
Circulation routines Assisting with simple

letters using library tools
Filing shelf-list and catalog cards

Processing new books, reference

non=-book materials Supervising pupil
Typing book orders assistants at routine
Typing catalog cards tasks

Typing business cards, Assisting pupils in
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. Bindery routines
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Assisting with publicity Offering reading
Assisting with meking suggestions
bibliographies Notifying teachers of

Keeping records: circula- new books and materials

tion, reading, attendance Story-telling
gimple mending Meking book talks,
Assisting with inventory reviews

Teaching lessons in
library usage

Field trips, visits to
other schools

Work projects in other
schools

Pleage list others:

31.

32

33.

Pleasé star any of the above activities that are provid-
ed as a part of a regular library science course,

If possible, please enclose coples of any linstruction
gheets, evaiuation gheets, results of surveys or studies,
and any other mimeographe& materisl used in your progran
of laboratory experiences during student teaching and
prior to student teaching. :

What are you anticipating doing, or what would you like
to doy to improve your own program of participation by
library science students in laboratory experiences?

PLEASE RETURN QUESTIONNAIRE BY May 15, 1952, to Miss Eunice
Query, 204 Pine Street, Boone, N. C.
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